
C A IRNS L esson Plan 
 
 

T itle 
Lakota Kinship and Childhood Education in s Waterlily. 
 
G rade L evel 
College undergraduates in an American Indian Literature course. 
 
Theme 
In her novel Waterlily, Ella Deloria illustrates the fundamental importance of kinship ties in 
Lakota society and how Lakota children were taught their kinship responsibilities in pre-
reservation times. 
 
Duration 
Two weeks. Six fifty-minute class periods or the equivalent. 
 
Goal 
Students will learn about the tribes and reservations in South Dakota, the Lakota kinship system, 
and how Waterlily demonstrates Lakota kinship privileges and responsibilities and the ways in 
which they were taught to children.  
 
Objectives 
1. Students will be able to describe Lakota kinship relationships in English and use some kinship 
terms in Lakota in small groups.  
2. Students will be able to identify the Indian reservations on a map of South Dakota and to list 
the official names of the tribes, of the reservations, and of the capitals of the reservations. 
3. Students will be able to list the tribes of the Oceti Sakowin, the Seven Council Fires. 
4. Students will be able to list the seven bands of the Titonwan tribe, the Teton Lakota. 
5. Students will read and discuss Waterlily and its Introduction, Preface, Biographical Sketch of 
the Author, and Afterword. 
6. Students will be able to identify kinship relationships in Waterlily by their English and Lakota 
terms from the perspective of the character Waterlily.   
7. Students will be able to describe numerous traditional ways of educating children about their 
kinship responsibilities portrayed in Waterlily. 
8. Students will be able to describe how the characters, themes, and plot of Waterlily are 
influenced by kinship privileges and responsibilities. 
 
South Dakota Standards 
University, College, and Department standards and learning objectives.  
 



 
Cultural Concept 
Traditionally, a Lakota person is defined not by individual identity and personal goals, but by 
kinship relationships.  
 
Cultural Background 
The people described in the novel Waterlily today make up more than eight percent of the 
population of South Dakota. Therefore, all students in the state should know basic information 
about South Dakota Indian reservations, history, culture, literature, and language. Ella Deloria, 
an ethnographer and member of the Yankton Sioux Tribe, believed that kinship relationships and 
responsibilities formed the bedrock of traditional Lakota/Dakota/Nakota society. (Lakota, 
Dakota, and Nakota are the three dialects of the language spoken by the tribes of the Oceti 
Sakowin or Seven Council Fires and are the general terms used today to refer to these tribes, 
replacing the word Sioux.) s main purpose in writing Waterlily was to demonstrate the 
importance of kinship relationships to its Lakota characters. As with all literature, a more than 
superficial reading of this novel requires that students be familiar with its cultural and historical 
background, the context of its writing . This lesson plan is designed to 
provide them with this information as they read Waterlily.    
 
Student Activities (Based on six fifty-minute class periods.) 
  
Day One  
1. Before class, have the students read the Introduction, the Preface, the Biographical Sketch, and 
the Afterword of Waterlily and write a one-to-two-page reading journal about them which lists at 
its end one or more questions the students have about the readings. The journal should give 
enough details from the readings to show that the student has read them as well as some personal 
reflections on the readings. Also have the students read the English Kinship Relations Chart (A), 
and the three Oglala Kinship Terminology Charts (B, C, and D) posted on a web-based course 
software program content  page and make hard copies of these charts to take to class.  
2. In class, have the students turn in their journals and call on some of them to ask their 
classmates a question about the Introduction, Preface, Biographical Sketch, or Afterword of the 
novel.  
3. Call up Chart B, subtitled English Equivalents, from the course web program content page 
onto the large screen. Then divide the students as nearly as possible into groups of six arranged 
in circles. Make a list for yourself of the names of the students in each group. To each group, 
hand out one separate hard copy of Chart B. On this chart have each student write his or her first 
name by one of the circles if female or by one of the triangles if male. Tell them not to write their 
names by the ego  already 
chosen by another student. Have the students make sure that in their group there is at least one 
name on each of the four horizontal tiers and on both the right and left sides of Chart B.  



4. Now have each student get out her or his individual Chart C if a female or Chart D if a male. 
On Chart C (female) or Chart D (male) have each student write her or his name beside the circle 
(female) or triangle (male) labeled ego.  Then have the students pass their Charts C or D to the 
students on their left sides. On these charts have these other students write their first names by 
the triangle or circle (in Lakota) that matches the one he or she chose on Chart B (in English). 
Call up Charts C and D from the course web program content page onto the screen and 
demonstrate. Have students continue to pass the C and D charts to the left in their circles until 
they return to the students who started them.  
5. Have the students get out their hard copies of Chart A. Then have each female student write 
the first names of the people in her group beside the appropriate Lakota kinship terms on the left-
hand column of her Chart A and have each male students do the same beside the Lakota kinship 
terms on the right-hand column of his Chart A. Then call up on the screen the Lakota 
Pronunciation website linked to the course web program links page with the URL 
http://www.inext.cz/siouan/alphabet/alphabet.htm and show the students how to access recorded 
pronunciations of each letter in the Lakota language. Call up Chart A from the course web 
program content page on the screen and have the students get out their individual copies of this 
chart. Pronounce the male and female kinship terms for the students, having them repeat them 
after you and have them write down any letters that will help them remember how to pronounce 
the kinship terms of their relatives in the group. Next, call up the Lakota Kinship website with 
the URL http://lakhota.chat.ru/kinbas.htm on the screen and show the students how to access 

them its 
differences in orthography from Chart A.  Ask for questions. Until the class period is over, have 
the students practice addressing their group members by their respective Lakota kinship terms. 
 
Day Two 
1. Before class, have the students read Chapters 1-3 of Waterlily and 

posted the course web program 
content page. Also, have the students to practice saying the Lakota kinship terms for the people 
in their group.  
2. In class, have the students sit in the same circles as they did on Day One. 
3. Next, project onto the screen the following greetings in Lakota which you have typed before 
class:  
híhanni  wasté  -‐  good  morning  

anpétu  wasté  -‐  good  day  
htayétu  wasté  -‐  good  evening  
Have the students pick the most appropriate greeting for the time of day and practice 
pronouncing it after you. Then welcome the class as a whole with the chosen greeting in Lakota 
and refer to them in Lakota as children or grandchildren (your choice). Then have each student 
shake hands with everyone else in his or her group while saying in Lakota the chosen greeting 
followed by the correct kinship term for each person. Let them refer to the screen and their Chart 

ge them to memorize these words. 

http://www.inext.cz/siouan/alphabet/alphabet.htm
http://lakhota.chat.ru/kinbas.htm


4. Return their passed or failed journals to the students with brief answers written on them to the 
questions at their ends. Indicate on any failed journal information why it failed and what the 
student should do differently to pass the next journal. Tell the students that you passed a journal 
if it gave enough details from the readings to show that the student had read them, if it included 
some personal reflections on the readings, and if it was long enough.  
5. When they are finished, give each group a blank copy of the South Dakota Tribes and 
Reservations pretest about the tribes and reservations in South Dakota. Have each group fill out 
as many answers as it can. Call up the blank pretest from the course software program content 
page on the screen and solicit answers from the groups. Then call up the correctly answered 
pretest from the course web program content page and go over it. Tell the groups that this pretest 
will not count for grading, but that they will be tested again on this material sometime the 
following week and that test will be graded. Pick up the group pretests to keep for comparing 
with their later tests. 
6. Tell the students that they can consider the group they are in to be their tiyospaye since they 
are related to everyone in it. Lakota people traditionally lived in extended family groups of that 
name. In this, they were unlike the majority of tribes in North America, which were organized 
into clans. In those tribes, the clans were exogamous, meaning that a person had to marry 
someone from a different clan. If a given tribe was patrilineal and patrilocal, the children of a 

e couple and their children lived in 
village. The Lakota were not organized into clans, but a Lakota person had to marry someone 
from a different tiyospaye. 
and the couple could choose which tiyospaye to live with and could move back and forth 
between tiyospaye.  
7. Have each group draw connections between the two essays assigned about the Lakota/Dakota 
kinship system and the situation of Blue Bird and her grandmother at the beginning of Waterlily 
and  jot them down on a piece of paper. Then have the students in each group take turns telling 
the whole class about their ideas and asking the class for questions or comments about them.  
 
Day Three 
1. Before class, have the students read Chapters 4-7 of Waterlily and the essays posted on the 
course web program content page about the tribes making up the Oceti Sakowin or Seven 
Council Fires and the bands making up the Titonwan tribe. Also have each student draw on a 
piece of paper the location of the seven tribes of the Oceti Sakowin in the camp circle of the 
Seven Council Fires. In these drawings, have the students leave an opening on the east side of 
the camp circle for its entrance, like a nearly closed C. Have them label the tribe names both in 
English and in Lakota. For the Lakota words have them use the spelling used in the Antoine 
Herman/James R. Walker essay. In addition, tell the students to work on memorizing the Lakota 
kinship terms of the people in their group. 



2. In class, write the Lakota greeting chosen on Day Two on the board. Welcome the class as a 
whole with the greeting in Lakota and refer to them in Lakota as children or grandchildren. Have 
the students sit in their tiyospaye group circles and have each student shake hands with everyone 
else in the group while giving the chosen Lakota greeting followed by the correct kinship term 
for each person. Let them refer to the board for the greeting and to their A Charts or other crib 
sheets for the kinship terms, but encourage them all to memorize these words by the next class 
period. Ask those students to raise their hands who already had all of the Lakota kinship terms 
memorized for today. Then ask for the hands of those students who had most of these terms 
memorized. Ask for the hands of those students who already had some of these Lakota terms 
memorized. Praise them all for making progress. 
3. Have the students in their groups get out their individual Oceti Sakowin/Seven Council Fire 
drawings giving the locations of the tribes in a camp circle that they made for class. On a piece 
of paper, have the group draw 
individual drawings. If the individual drawings differ, have the students decide amongst 
themselves what would be best for their group drawing. Pick up the group drawings and show 
them each briefly on the overhead projector. Have the class discuss any differences between 
them. If some show the place of honor on the west side directly across from the east entrance to 
the camp circle as occupied by the Titonwan and others show that spot occupied by the 
Mdewakantonwan, have the class discuss why. If some use different terms for the English names 
of the tribes than others, have the class discuss why. Then, ask the students to tell you the names 
of the seven bands of the Titonwan in English and Lakota. Write these down on a piece of paper 
to project on the overhead. Tell the students that sometime next week you will give the groups a 
test on the Lakota and English names of the tribes of the Oceti Sakowin and the divisions of the 
Titowan tribe and pick them up for grading. Call up the essay giving the list of the bands in the 
Titonwan tribe from the course web program content page onto the screen and explain that the 
words in the right-hand column are the words commonly used today to refer to these bands.  Ask 
for any questions from the class about this topic.  
4. Have each student locate a passage in Chapters 4-7 of Waterlily that indicates how children 
were raised in Lakota culture. Call on one student from each group to read his or her passage and 
then to describe in his or her own words what this child rearing practice was and how it related to 
teaching kinship relationships, privileges, or responsibilities. If the student cannot think of any 
way the practice related to teaching about kinship, have him or her ask for help with this from 
the rest of the class. Tell the students that a question about child rearing will probably be on the 
midterm examination and that they might want to take notes today and update these notes as they 
read the rest of the novel. When someone from each group has read a passage, go around the 
groups again. Tell students that as an alternative to reading a passage they can ask the class a 
question about Chapters 4-7 of Waterlily instead. Continue for this for the remainder of the class 
period. 
 
 



Day Four 
1. Before class, have the students read Chapters 8-11 of Waterlily and write a one-to-two-page 
reading journal about them which lists at its end one or more questions the students have about 
the reading. Have the students bring their hard copies of Chart C to class, with female students 
running off new unmarked ones. 
2. In class, welcome the class as a whole with the chosen greeting in Lakota, referring to them in 
Lakota as children or grandchildren. Have the students sit in their tiyospaye group circles and 
have each student shake hands with everyone else in the group while giving the chosen Lakota 
greeting followed by the correct kinship term for each person.  
3. Have students turn in their journals. 
4. Project a hard copy of Chart C from the course web program content page onto the screen. 
Then hand out a hard copy of Chart C to each group. Have the students in each group write their 
names at the top of this kinship Chart C. Have them write the name Waterlily by the circle 
labeled ego. Then h through Chapter 11 of the novel beside 
the appropriate Lakota kinship terms. Have them write or print as small as possible, because 
some of the kinship terms will refer to more than one character. After ten or fifteen minutes, go 
around asking each group for a character name to write beside the appropriate kinship term on 
the hard copy projected overhead on the big screen. Continue going around the groups asking for 
more character names until no one has any more. Have students get out their individual hard 
copies of Chart C and write in the character names generated in the groups today. When they 
have finished, tell them to add any more names through Chapter 14 to their individual charts as 
homework. Pick up the group C Charts.  
5. Have each group come up with three questions about Chapters 8-11 of Waterlily to ask to the 
rest of the class. Then have each group play teacher and ask one question to the class and call on 
people who raise their hands for answers. After each group has asked a question, have them do 
two more rounds of questions and answers until all questions have been asked and answered. 
 
Day F ive 
1. Before class, have the students read Chapters 12-14 of Waterlily and fill in more character 
names on their individual C Charts. 
2. In class, welcome the class as a whole with the chosen greeting in Lakota referring to them in 
Lakota as your children or grandchildren. Have the students sit in their tiyospaye group circles 
and have each student shake hands with everyone else in the group while giving the chosen 
Lakota greeting followed by the correct kinship term for each person.  
3. Return their passed or failed journals to the students with brief answers written on them to the 
questions at their ends. Indicate on any failed journal information why it failed and what the 
student should do differently.  
4. Give each group a blank copy of the South Dakota Tribes and Reservations test about the 
tribes and reservations in South Dakota that they first filled out on Day Two. Have each group 



fill out as many answers as it can and then turn the test in for grading. Call up correct answers 
from the course web program content page on the screen. 
5. Hand back the C Charts to the groups and have the students fill in more character names given 
in the novel through Chapter 14. Project a hard copy of Chart C from Day Four overhead on the 
screen. Have the students tell you more character names to add to it. Have students fill out 
individual charts with more names to take home. Pick up the group C Charts again. 
6. Have the members of each group come up with various ways in which the characters, themes, 
and plot of Waterlily have been influenced so far in the novel by kinship relationships, privileges 
and responsibilities. Then have the groups share their lists/ideas with the whole class. Tell all the 
students that a question on this topic will likely be on the midterm examination and that they 
might want to take individual notes. 
7. If there is remaining time, ask for questions or comments about any aspect of Waterlily. 
 
Day Six 
1. Before class, have students read Chapters 15-17 of Waterlily and fill in more character names 
on their individual C Charts. 
2. In class, welcome the class as a whole with the chosen greeting in Lakota referring to them in 
Lakota as your children or grandchildren. Have the students sit in their tiyospaye group circles 
and have each student shake hands with everyone else in the group while giving the chosen 
Lakota greeting followed by the correct kinship term for each person.  
3. In class, return the graded tests on tribes and reservations in South Dakota to the groups. 
4. Have each group get out a piece of paper and list the tribes of the Oceti Sakowin in Lakota and 
English and the bands of the Titonwan in Lakota and English. Pick up these tests and tell the 
students that you will return them graded the next class day.  
5. Hand back the group C Charts and have the groups fill in more character names given in the 
novel through its end. Ask all the groups what new names they added to where in the chart. Pick 
up the charts and tell students that you will grade them and return them the next class day. 
6. Have the groups discuss more ways in which the characters, themes, and plot of Waterlily 
have been influenced by kinship relationships, privileges and responsibilities as seen in Chapters 
15-17. Have each group share its ideas with the whole class. Remind the students that they might 
want to take individual notes about this for the midterm examination. 
7. If there is enough time left in the period, tell the students that at this time, if they want, they 
can change the membership of their groups in the following ways (if there is not time for this, do 
it at the beginning of the next class period): If he or she chooses, a student can agree with a 
member of the opposite gender in a different tiyospaye group to become married. Likewise, a 
student can agree with a member of the same gender in a different tiyospaye group to enter into a 
state of fellowship. Only males did this in Lakota society, but for the purposes of this class, 
females can also. Once married or in fellowship, each pair should decide which tiyospaye group 

live with  (although in Lakota society men in fellowship pairs usually lived in the 
tiyospaye for only brief periods of time). As a class, try to work things out so that the groups 



each still have six people in them (because there is not enough grass, firewood, or game in each 
area to support a larger tiyospaye and smaller groups would find it difficult to survive). If 
students have moved to a new tiyospaye group or have had new members join their groups, they 
should figure out what Lakota kinship terms to call each other. To do this, they should consult 
Chart A and/or the Lakota kinship website on the course web program links page with the URL 
http://lakhota.chat.ru/kinbas.htm. Tell them to memorize these new names and to get into these 
groups again at the beginning of the next class period even though they will have started reading 
a different book.  
 
Resources 
1. A classroom with moveable chairs/desks. 
2. A whiteboard, a large screen, a classroom computer, a projector, and an opaque overhead 
projector. 
3. A web-based course software program on which to post assignments and the charts, essays, 
tests, maps, and links to other web pages appended to this lesson plan. 
4. Copies of Waterlily for the teacher and the students. 
 
Assessment 
1. Weekly individual reading journals graded pass/fail with the passes added up at the end of the 
semester on a numerical scale corresponding to letter grades A through F.   
2. Three group tests: one on South Dakota Indian Tribes and Reservations and their locations, 
one on the tribes of the Oceti Sakowin and the bands of the Titowan tribe, and one a chart of the 
Lakota kinship connections between the characters in Waterlily, each graded on a numerical 
scale of correct answers corresponding to letter grades A through F. These three tests will be 
preceded by ungraded pretests or class exercises. 
3. Essay questions on Lakota kinship relationships and child rearing practices seen in Waterlily 
as part of the course midterm examination. 
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